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Black English Speakers:
An Examination of Language Registers of
High and Low Academic Achieving
Black Elementary Students

INTRODUCTION
“O-h-h!1Ijes' hit it. Go out on da hit ball. Ooh-h! He cu'da madé dat.
Dat wuzz interference. Dat'ud been baaad if I'ud made it, huh?”

The speaker who made this statement is a low achieving black
fifth grader from a single-parent home in the inner city. He is
playing with his classmates in a game called, "four-square", on a
school playground, during recess. He is interacting socially with his
friends who all seem to understand and accept his language. His
language is a dimension of black English which has been widely
discussed in the literature, since the 1960s (Abraham, 1970; Barnitz,
1972; Dillard, 1972; Goodman, 1965; Hall, 1966; Labov, 1972;
Roberts, 1976; Taylor, 1969; Wolfram, 1979). There is little empirical
research which investigates this ve'ry pérsonal communication as a
possible linguistic register used by black English speakers and what

if any effect it has on learning.

A second statement made by a fifth grade high academic

achieving black girl from a professional family who is explaining to a



small group of her black peers how she would teach her favorite
game to a younger sister illustrates noticeable differences in the

registers although both students speak black English.

The game is "Speed". It's a card game and my li'l sister wanted
to know how to play. The reason it's called “Speed” is cuz you
haf' to go FAST--. It's like you- it's like you ken put Ace,
Queen, King,- it's like you play poker, but it's not. It's like you
ken go backwards or frontwards. If you have a five you ken
thro' a four or a six.===
When observing these two linguistic interactions, one wonders
if both speakers have the same linguistic range but consciously
| adapted their selection of words and syntax because they knew what
their listeners could comprehend. If so, this is exactly what fluent
speakers of language do as they communicate. They select from their
linguistic register range to effectiQely communicate. Realizing this
one can conclude that the wider the speaker's range the wider his or
her opportunity for successful communication. If on the other hand a
speaker has a limited range he or she has inherent restrictions on
communication poésibilities. Obviously, there is a need to delve into

critical inquiry surrounding this topic.



Like all languages, black English varies from speaker to
speaker. For example, Smitherman (1977, 1994) suggested an inner
compulsion by some blacks to use black speech even when there is
no compelling social pressure to do so, and Baugh (1983) stated that
blacks tend to use black English in a social situation if they have had
little exposure to a different social language. Shaklee (1980)
discussed the different registers é speaker may use based on the
region, social class, and the "intimacy” (p. 34) of the situation.
Abraham (1970) reported that children tend to use the same register
as those immediately older than themselves in a social group. Dillard
(1972), Labov (1972), Smitherman (1992) and Wyatt, 1995) defined
forms, features, and styles (see also Flores, Cousin, & Diaz, 1991;
Hayés, 1991; Lee, 1994; Seymour,1987; Woodson, 1990) that
validated personal communication used by black English speakers.

Ghadessy in 1988 indicated that social language is a
relationship between speakers and if communication occurs, that
relationship is complete. Unfortunately, when the language register
that the black students bring from home is different from the
register used in classrooms at school and both students and teachers

are unaware of the significance of these differences, communication
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problems can occur and may lead to school failures (Cummins, 1981;
Delpit, 1995; Shade, 1989). It therefore seems reasonable that black
children's range of communication possibilities and the factors that
affect these should be given more attention if we are to understand
their potential for successful communication interactions.

An assumption is that black English vernacular is a register
spoken exclusively by lower class people and is a substandard form
of what is called standard English (Champion & Bloome, 1995;
Cullinan, 1974; Riney, 1990; Stoller, 1975; Wolfram, 1979 ). It may
be the only language register spoken by low socioeconomic status
children and one of many spoken by middle and upper classes
allowing them choices of communication and the freedom to select
from among them.

Because it is still not valued as a language, the political, social
and cultural forces that shape policy may preclude giving black
English the attention it deserves (Baugh, 1995). Such attention may
help educators gain the greatly needed insights about school
performahce of black children (Baugh, 1995; DeStefano, 1972; Gilbert,

1991; Lawton, 1968; Washington & Craig, 1994).



There is evidence that many black students speak black English
which is viewed as their primary language (McCullough; 1981;
Roberts; 1976; Turner; 1949; Taylor, 1969; Yeltin, 1980) and
mainstream (school) English as a second language. Some black English
speakers may consciously or unconsciously use different registers of
black English. The concern may not be the variance within this
segment of their register range but more importantly if this is the
only segment of their range.

Taylor (1969) and Lee (1995) suggested that a number of
blacks may consciously deny using any form of black English because
of the negative terms associated with blackness. When this occurs
we know the speaker has made a choice from within their range.
This is similar to choices made by all successful speakers who select
from within their register. The concern of educators must be for
children who do not have a wide enough range to function in the
many communication situations they will encounter outside their
home territory.

Recently, this topic received much attention in the media when
the Oakland Unified School District decided to adopt a resolution

recognizing black English, or "Ebonics" as an official language. These
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media reports sent a representative group of educators, politicians,
and even black English speakers scurrying to discount this language
as anything other than a deficient way of talking ( Berkley; 1990;
Brown, 1997; Harris, 1996; Moore, 1996; Ross, 1997; Walker, 1996).
In addition, black English speakers with a narrow register range
were admonished for not learning the "standard" way of

speaking(see also Burns, 1996; Pyle, 1997; Steele, 1997).

STATEMENT OF PURPOSE

As previously discussed many, if not all, blacks are able to
speak some form of black English (Lee, 1995; Roberts, 1976; Taylor,
1991). They use different ranges of language registers just as
speakers of other languages (Ghadessy,1988; Lemke, 1995; Rogers,
1976). This means that talk used at work may be different from talk
used at play or classroom talk may be different from playground
talk. Studies by Labov (1972) and Steward (1971) indicated that
speech used by black children outside of school was quite different
from what was expected in school and E. Schneider (1989) discussed
the social component of black speech because non-mainstream

registers are associated with the socioeconomically lower class of the



black population (see also Wolfram, 1969). Baugh (1983) and
Smitherman (1992) presented somewhat different views as they
maintained the historical and cultural underpinnings of language
registers. It appears that black English, along with the ranges of
registers used by its speakers, has become a target for controversy.
There is also a belief that it may be related to academic achievement
(Cummins, 1979; Delpit, 1995; Hayes, 1991; Shade, 1986; Tate &
Edwards;1992). Therefore, it seems worthwhile to examine the
language spoken by high and low academically achieving black
students to see if and how it affects their school performance.

This study investigated the personal range of registers held by
low socioeconomic black students to see if they differed from those
of middle income children and to what degree this correlated to
school achievement.

The parameters of language development for blacks are
structured and systematic, but different from mainstream language
registers. Gorrell (1995), Malmstrom (1973), Poplack and
Tagliamonte (1994), Schlesinger (1982), and Wyatt (1995) were
intrigued with the common, but different, structures in phonology,

morphology, syntax, semantics, lexicon, and pragmatics of black



English. They were interested in how black students from various
social, economic, political and educational groups used these
structures. An unwritten language believed by some (Baugh, 1983;
Donahue, 1980; Smitherman, 1977; Taylor, 1969) to have roots in
central and western Africa, pidginized and creolized, black English
transmits historical, social, and symbolic values of black people.
Dillard (1972), Holloway and Voss (1993) and Schneider (1973),
suggested that today's black English still carries traces of its African
history. The following are examples of phonological and syntactical

characteristics of black English according to Bartel, Grill & Grill

(1993).

Phonological Characteristics Examples
-merging of "f" with "th" birfday for birthday
-r-lessness Cal for Carol

-simplification of

consonant clusters
st pass for past
ft leff for left
nt wen for went
Syntactical Characteristics Examples
-subject expression John live

instead of

10



John lives

-verb agreement " He be running
instead of

He's running

-negation I don't got none
instead of

I don't have any

Smitherman (1977) discussed examples of semantic
characteristics of the African American language that carried more
than word meanings but implications, values, history and

consequences that could only be decoded within the system.

Semantic Characteristics Examples
-Linguistic reversals bad for good

That cat be a baaad
tether ball player.
meaning
That boy is a good
tether ball player.
-Religious linguistics Lord, ham mercy on

mel!

meaning

11
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Lord, have mercy on

me!

-Music world semantics He gittin® down!

meaning
He's doing a good job.

As was evidenced by a strong base of these language
characteristics, research suggests that black language is more than a
vernacular or dialect (Baugh, 1983); Dandy, 1991; Fillmore, 1986;
Hilliard, 1980; Lemoine, 1992; Mcoore, 1996; Smitherman, 1977,
Taylor, 1969). Black English vernacular (BEV) is a way of speaking,
but black language is a systematic, rule-governed language used by
many native black people in this country.

Yet, questions related to the status of this language remain. The
specific research questions for this study were:

1. Do high academically achieving black students tend to use a
wider range of language registers or a register that more closely
resembles mainstream English than low academically achieving black
students?

2. How ére language registers of high and low academically

achieving black students affected by socioeconomic factors?
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Rationale

Language registers are used by successful people as they move
from one communication situation to another. Yet, little research has
been reported related to language registers of high and low
academically achieving black students. Is the degree of one's choice
and opportunity related to this register range? Since many black
students still fall far below other groups in academic achievement,
this study was significant because it examined the range of registers
of black students to determine if the more academically successful
black students used registers that most resembled mainstream
English and if the range of registers was correlated with
socioecomomic levels. This study provided data that researchers and
educators can use for program planning to improve the academic

achievement of black students.

METHODOLOGY
Qualitative and quantitative inquiry provided meaningfulness
and insight to the study. The design used was a modified version of

both analytic induction and constant comparison described by Patton
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(1992, pp. 69-75). Specific research questions were analyzed and
case studies profiled participants for descriptive comparisons.

In-depth data collected from a small number of black students
were valuable in providing an understanding of language registers
used for communicating in different situations. School documents,
audiotapes, videotapes, fieldnotes from various observations and
conversations with students were thoroughly reviewed.
Triangulating with collected data enhanced reliability (LeCompte &
Preissle, 1993). A consistent and well-planned schedule enhanced
continuity. Transcriptions from audiotapes were coded after careful
attention was given to intonation. They were then presented in
traditional orthography with spelling approximating the speéch of
the students as much as possible. Transcriptions were also quantified
using an adaptation of the mean length of utterances (MLU),
described by Myers in 1987, to determine the degree to which black
English was used by the participants.

School Setting

The setting for this study was a magnet school within a school
district in the southwestern part of the United States. The school was

located on the periphery of an inner city community and was

14
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classified as a Title I school because 64 percent of its students
received free lunches. The school population of 800 consisted of both
resident and non-residént students of diverse backgrounds.
Thirty-four percent of the students were white mainstream
American English speakers. Black students made up 32 percent of
the population and observations revealed that the majority of these
students spoke some form of black English as their first language.
The rest of the students represented several ethnic groups who
spoke "official" home languages other than English; Latino and
Vietnamese students held the greatest representation in these
groups.
Participants

The participants in the study were eight fifth grade black
students from three different classrooms in the school. The subjects,
four boys, four girls, four of whom were high, and four of whom
were low academic achievers of each sex, were selected from
teacher-generated classroom lists. Of the eight students, four were
selected from middle income families and four from low income

families; there were no high income families enrolled at the school.
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Procedures

During the early stages of data collection, an initial framework
was developed that included guidelines and timelines. The literature
was again reviewed to assist with a focus for data collection. Next,
weekly meetings were at first scheduled with two coders who were
trained to collect and analyze descriptive data. Later, as data
collection began, the meetings were held biweekly.

Training.

Two coders (assistants) agreed to assist with collecting and
coding data. One coder was a white male college student who was
retired from the Navy. The second coder was a white female who had
recently completed law school and was waiting for bar results. In
addition, a black parent of one student agreed to participate by
reading and discussing a story. Coders had no prior experience in
working with students who spoke black English and therefore
needed to be trained.

Training consisted of reviewing the focus of the study and
designing a schedule of how audio and videotaping would occur and
be transcribed. Transcripts from a 1995 study completed by this

researcher and excerpts from books (Dillard, 1972; Smitherman,

16
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1977) which illustrated examples of black English were used for
coder training. The coders noted such phonological characteristics as
those indicated by the merging "f" with "th", and the
oversimplification of consonant clusters (Bartel, Grill and Grill, 1993).
Smitherman’s (1977) description of syntactical and semantic
characteristics of black English where the subjects used zero copula
or negation were discussed and coded. Contrastive analysis was used
to show coders phonological, syntactical, and semantic similarities
and differences between black and mainstream English. Voice
recognition tapes of recorded television personalities and live black
voices of people from all socioeconomic levels, completed by this
researcher in 1997, were also used to assist the coders in identifying
different ranges of language registers in black and non-black English
spéakers.

The process used in each situation was systematic. As coders
looked at patterns that emerged from the data they discussed coded
information and how the framework could be adapted to
accommodate new information. Weekly or biweekly discussions

ensured interrater reliability.
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A three-ring binder was used to hold collected data for the
study. A journal, with a section labeled for each participant was
carried by the researcher into classrooms, on the playground, and
into other situations where the participants were engaged in
conversation. Information was also collected on fourteen audiotapes
and two videotapes.

The coding system used was an adaptation from both Goodwin
(1990) and Heath (1983). Language samples were transcribed and
modified to follow a format described by Myers (1987).

Analyzing transcribed data was difficult because black English
does not have a formal written form and no standardized
instruments could be found in the literature to assess black English.

Finally, to ensure interesting and easy reading of the profiles, a
black secondary English teacher was employed to organize, read, and
edit all student profiles.

Language data were collected as participants engaged in four
situations.

Situation I- Parent and Children: Response To Literature,

The activity in the first situation involved the reading by a

parent of the story, Flossie and the Fox, by Patricia McKissack (1986).

18
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This story was chosen because of the excellent and subtle way black
English was featured and because the researcher believed the text
and illustrations would provide a comfort level that would encourage
conversation. The entire situation was audiotaped. The parent read
the story and then used “response to literature” questions similar in
format to ones encouraged for use by teachers as they collect
information for student portfolios.

Situation II- Child to Child: Giving Directions to Peers.

The intent of the second session was to have students give
directions to their friends on how to play their favorite game in
order to capture their language as they talked at length abouta topic
they knew.

Situation III- Child to Child: Playing with Friends.

The plan and schedule included a ten minute observation of
each child involved in play with self-selected friends. The
playground registers were important because there would be no
directions from the researcher or assistants that would inhibit
informal conversations with peers.

This situation became t.he most difficult. Patton, in 1990, said

that “people may behave quite differently when they know they are

13
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being observed compared with how they would behave if they were
not aware of being observed” (p.209). This was a true statement for
the playground situation.

Situation IV- Teacher and Children: Talking in the Classroom.

During situation four, each student was observed as formal
participation in classroom discussions occurred with the teacher
directing the conversation. Observation notes were taken and the
lessons were audiotaped. The intent of this situation was to discover
the language registers used by students in the formal setting of a
classroom.
Data Analysis

The design of this study required a “sensitive observer of the
subtleties of everyday life” (Van Manen, p. 29)‘to answer the
research questions posed about the language registers used in
different situations by eight high and low achieving black students
from different socioeconomic groups. A process for profiling the
students was developed according to a scheme presented by Patton
(1990). Student information was collected and assembled as
previously stated. Data about each student were organized in

individual folders. A descriptive narrative was written from the data
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that provided highlights of each subject and a frame for analyzing
the findings.

Language registers for each situation were analyzed
inductively by carefully examining the phonology, syntax, and
Semantics of each participant, using a modified version of running
records (Integrated Learning Workshops, 1996), for each child. When
a phonological substitution, such as, “d” was used for “th”, a circle was
drawn around the word and the mainstream version of the word was
written above it. When a phonological omission was made as when
the “d” was omitted from “and”, a line was drawn through the area of
the missing letter. When there was a difference in syntax as in the
noun/verb agreement, “it go” instead of “it goes”, a frame was drawn
around the word or phrase.

Other notation symbols were also used for counting instances of
black English in transcriptions. Subcategories were marked under

each area as indicated in Table 1.
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Table 1

20

Dimensions of Language and Meanings Coded by Categories and

Subcategories

Dimensions of Language

Meaning of Categories

And Subcategories

Phonology

Substitution

Omission

Insertion

Syntax
Noun/Verb

Zero Copula

Negation

Semantics

Vocabulary

Word Insertion

Beginning, Medial, Ending Sounds

Examples: “d” for “th”
“u” fO r “a”

« f” for « th”

“ont” for “don’t”

“goin777 for “going”
“fair-skin-ded” for “fair-skinned”

Grammar

Examples: He throw
He be walking

Idon’t want no

Word Meaning/Vocabulary

Examples: Her hair “jacked up”

He li k e said

22
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Further, language samples were quantified by using a modified
system presented by Myers (1987) and Integrated Learning
Workshops (1996) called the mean length of utterances (MLU) as
illustrated in Table 2. In calculating the MLU the total number of
utterances were counted then divided by the total number of
phonological, syntactical or semantic forms of black English, as
defined in this paper, that each student used in each situation. Table
2 also shows the formula used for calculating the percentage of the
language that was considered mainstream English. For example,
1:200 indicates that the student used only one black English word
out of the 200 words spoken. Therefore the student spoke

mainstream English 99.5 percent of the time.
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Table 2

Black/Mainstream Language Utterances Used by Black Fifth
Grade Students

B/T Percentage

1:200 | 99.5 Legend:

1:100 - 929 ME=Mainstream English
1:50 98 BE=Black English

1:25 96 T=Total Utterance

1:10 90 Percentage=Percentage
1:5 80 of Talk in ME

1:2 | 50 Formula:

100-(B/T x 100)

Note: B/ T=The number of black English utterances out of the total number of
utterances. A percentage of 50 indicates that one out of every two utterances
was black English, meaning the students spoke black English 50 percent of the

time.

Statements that each student made in classroom situations, on
the playground and in discussion groups were reviewed for recurring
and frequency of language patterns. Internal homogeneity relied on
categories that belonged together. External heterogeneity depended

on differences among the comments by each student.
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FINDINGS
An examination of the data revealed that three of the high
achievers used a register that most resembled mainstream English

and they were from middle socioeconomic families. The highest

- achiever used only mainstream English and spoke no black English in

any of the situations investigated. Although three less successful

students tended to use more black English than did the high

achievers, they spoke mainstream English as well. These were also

students who were from low socioeconomic families. One low
achieving student from a middle income family used more black
English utterances while one high achieving student from a low
income family tended to use more mainstream English utterances. On
the average, the four high achieving black fifth grade students
tended to use a language register that resembled mainstream
English. Findings also indicated that one’s exposure to language
influences the range of one’s register and that success in school may
be related to the close approximation of one’s language to the

language of the classroom and textbooks used in the classroom.
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Implications

Results from this investigation indicated that both groups of
black students used a limited language register. This was consistent
with Baugh’s (1983) views that language performance could be based
on early exposure and experiences outside of school.

Other concerns emerged as a result of this study that may have
long reaching implications for educators. For example, many schools
do not offer programs that include strategies and techniques for
black students whose range of registers does not include school
English. As was evidenced by this study, the belief that black
students are native to this country and their experiences and
language exposﬁres in the mainstream are sufficient enough for them
to be successful in school may not be an accurate perception.
Therefore, l‘iteracy programs must be carefully examined to ensure
that contents include strategies that meet the needs of black English
speakers. Mainstream teachers required to teach selected programs
must be knowledgeable about how mainstream programs can be
modified for black learners.

The denial of black English use emerged as another concern in

this study. It was also noticed by Ta,ylof in 1969 and Lee in 1995. It

26



25

was evident from the present study that black students were aware
of language differences. Informal conversations with two students
showed that they were able to recognize differences in the spoken
and written language of others but were not able or willing to
recognize or make adaptations to their own language. Although one
child in the study used mainstream English in all except the
playground situation, when he switched to black English, he was not
aware of the switch. While this study offers significant insights, more
studies are needed in this area to understand whether one’s
increasing awareness and attitude about language can increase one’s
school success. Therefore, additional studies that focus on the
language of both successful and unsuccessful black students, along
with other factors that influence learning, must continue in the

future.



[~
o)

REFERENCES

Abrahams R. D. (1970). The advduiages ui bidCk cngiisii.
(ERIC Docuineni Reproduction Service No. ED319235)

Anastasi, A. (1988). Psychological testing. New York: Macmillan
Publishing Company.

Anderson, N. B. (1991, September). Understanding cultural
diversity. Americaii jour nai oi Specdii-idinguage rauivtugy. i.

Andrews, M. & Gwens, P. (1973). Biack language. West LOS
Angeles: Seymour-Smith Publisher. -

Assessment, Research, and Reporting Team. (October, 1997),
Study of the RADAR program: Recegnizing and dramatizing
alternative regisiers. (Repori No. 724). San Diego: San Diego Unilied
School District.

Association of California School Administrators.
(February,1996). Debunking mythsabcut public sch
Report). Sacramento: ACSA.

Baker, C. (1993). Foundations of piitnguai educdiuion and
bilingualism. Philadelphia: Multilingual Matters Ltd.

Baratz, J., & Shuy, R. (Eds.). (1969). Teaching hlack children tn
read. Arlington: Center for Applicd Linguistics.

Barnitz, J. (1980). Black Engiish and other dialects:
Sociolinguistic implications for reading instruction. The Reading
Teacher, 33 (7), 779-785.

Bartel, N., Grill, J., & Bryen, D. (1973). Language characteristics
of black children: Implications for asscssment. Journal of Schog!
Psychology, 11 (4), 351-357.

Baugh, J. (1983). Black suree
Texas Press. _

Bennett, M. (1993). Sharing the vision: Moving beyond
tolerance. School Safety, 4-9.

Bereiter, C. & Engelmann, S. (1966). Teaching disadvantaged
children in the nreschool. Englewood Cliffs, N.].: Prentice-Hall.

Bereiter, C. (1969). The future of individual differences.
Harvard Educationai Keview, 39, 162-170.

Berkley, G. (1996, December 22). Board ok's biack Engiish.
Oakland Post, p. Al.

Bernstein, B, (1971) Clacs codes and control: Theoretical

studies tcward a sociology of language. London: Routledge & Kegan
Paul Ltd.

€ech. Austin: University of

28



27

Bernstein, L. (1998, December 27). Film conveys disturbing
ideas but not cold reality. The San Diego Union-Tribune, p. E6.

Berreman, G. (1971). Race, caste, and other invidious
distinctions in social stratification. Race, 13, 385.

Biber, D. (1992). On the complexity of discourse complexity: A
multidimensional analysis. Discourse Processes, 15, 133-163.

Blake, I. (1979). Early language use and the black child: A
speech act analvsic of mother-child innuts and outputs. San
Francisco: A paper presented at the Biennial Meeting of the Society of
Research in Child Development (ERiC Document Reproduction Service
No. ED 172 935)

Blake-]Jones, R. (1987). Speak standard English: It is alright.
Fort Lauderdale: J- M- C Services.

Brandis, W. & Henderson, D. (1970). Social class, language and
communication. Beverly Hills: Sage Publications.

Bronner, E. (1997, November 8). Universities tace return to
racial segregation. The San Diego Union-Tribune, p. Al.

Brown, P. (1997, May/June). Ebonics: Here comes the we-be's!
Message Magazine, 63 (3), 26-27.

Burns, K. (1996). Probably not the last word. The Boule' Journal,
60 (4), 19.

Carroll. J. B. (1976). Linguistic relativity: Any relevance to black
English? In S. H. Harrison & T. Trabasso, T. (Eds.), Black English: A
seminar (pp. 229-240). Hillsdale, N. J.: Lawrence Erlbaum Associates,
Inc.

Carroll. J. B. (1985). Promoting language skills: The role of
instruction. In L. W. Anderson (Ed.), Perspectives on school 1earmng
Hillsdale, N. J.: Lawrence Erlbaum Associates, Inc.

Chambers, J. W. (Ed.). (1983). Black English: Fducational equity
and the law. Ann Arbor: Karoma Publishers.

Chiu, R. ( 1973). Measuring linguistic registers. International
Review of Applied Linguistics in Language Teaching, 1 (2), 51-68.

Clark, R. M. (1983). Family life and school achievement.
Chicago: The University of Chicago Press.

Corson, D. (1993). Language, minority education and gender:
Linking social justice and power. Philadelphia: Multilingual Matters
Ltd.

29



28

Cotton, K. (1991, November). Successfully educating the inner-
city African American students: Research findings. Chicago, IL: Paper
presented at a roundtable for the National Alliance of Black School
Educators.

Crawford, L. W. (1993). Language and literacy learning in
multicultural classrooms. Boston: Allyn and Bacon.

Cullinan, B. (Ed.). (1974). Black dialects and reading. Urbana:
ERIC Clearinghouse on Reading and Communication Skills.

Cummins, J. (1981). The role of primary language development
in promoting educational success for language minority students. In
Schooling and Language Minority Students: A Theoretical Framework
(pp- 3-5). Los Angeles: Evaluation, Dissemination and Assessment
Center.

Dalton, E., Ballard, W., & Tighe, P. (1991). The IDEA Oral
Language Proficiency Test 1- English Form C. Brea, California: Baiiard
& Tighe Publishers.

Dandy, E. (1991). Black communications: Breaking down the
barriers. Chicago: African American Images.

Dauphin, G. ( 1997, January). School sages: New York City school
kids weigh in on Ebonics. Village Voice, 47 (2), 38.

Davis, F. (1974, November). Black English: A community
language. Paper presented at the annual meeting of the Speech
Communication Association. (ERIC Document Reproduction Service No.
ED 083 655)

Delpit, L. (1990). Language diversity and learning. In S. Hynds
& D. L. Rubin (Eds.), Perspectives on talk and learning (pp. 247-
266). Urbana, Illinois: National Council of Teachers of English.

Delpit, L. (1995). Other people’s children. New York: The New
York Press.

Deser, T. (1988). Dialect transmission and variation. An acoustic
analysis of vowels in six urban Detroit famiiies. York, England: A
paper presented at the Seventh Annual Sociolinguistic Symposium.
(ERIC Document Reproduction Service
No. ED 320 402)

DeStefano, J. (1972, January). Register: Social variation in

language use. The Elementary School Journal, 72 (4), 189-194.

30



29

DeStefano, J., Pepinsky, H., & Sanders, T. (1980). Transition into

literacy: An analysis of language behavior during reading and writing
in a first grade classroom. St. Louis: A paper presented at the

‘International Reading Association Convention. (ERIC Document

Reproduction Service No. ED 186 865)

Donahue, T. (1980). Copula deletion and West African
languages: A source for covert norms in American black English.
Paper presented at the annual University of Wisconsin-Milwaukee
Linguistics Symposium. (ERIC Document Reproduction Service No.

ED 206 197)

Edwards, V. (1983). Language in multicultural classrooms.
London: Batsford Academic and Educational Ltd.

Edwards, W. & Winford, D. (Eds.). (1991). Verb phrase patterns
in black English and creole. Detroit: Wayne State University Press.

Epstein, N. (1978). Language, ethnicity and the schools.
Institute for Educational Leadership. George Washington University.

Fasold, R. W. (1972). Tense markings in black English.
Arlington: Center for Applied Linguistics.

Fillmore, L. (1986). Language and education. Pittsburgh: A
paper presented at the Third Eastern States Conference on
Linguistics. (ERIC Document Reproduction Services No.

ED 308 705)

Fishman, J. (1989). Language and ethnicity in minority
sociolinguistic perspective. Philadelphia: Multicultural Matters Ltd.

Fitzgerald, J. (June, 1995). English-as-a-second language
reading instruction in the United States. Journal of Reading Behavior,
27 (2), 115-152.

Fitzgerald, J. (Summer, 1995). English-as-a-second language
learners’ cognitive reading processes: A review of research in the
United States. Review of Educational Regearch, 65 (2), 145-185,

Flores, B., Cousin, P.T., & Diaz, E. (1991). Transforming deficit
myths about learning, language and culture. Language Arts, 68, 369-
376.

Garcia, G. (1995). Reading instruction and educational

opportunity at the middle school level. (Technical Report No. 622).
Urbana, IL: Center for the Study of Reading. (ERIC Document

Reproduction Services No. ED 392 014)

Ghadessy, M. (Ed.). (1985). Registers of written English:
Situational factors and iinguistic features. New York: Pinte Publishers.

31



Gilbert, P. (1991, Spring). Black English in the university. The
Writing Instructor, 10, 113-116.

Glinton-Meicholas, P. (1995). More talkin’ Bahamian. Nassau:
Guanima Press.

Golub, L. (1972). Reading, writing and black English. The
Elementary School Journal, 72 (4), 89-94.

Goodman, K. (1965, December). Dialect barriers to reading
comprehension. Elementary English, 42 (8), 853-860.

Goodman, K. (1972). Up-tight, ain’t alright. Library Journal,
3424-3427. :

Goodman, K. & Buck, C. (1997, March). Dialect barriers in
reading comprehension revisited, The Reading Teacher, 50 (6), 454-
459.

Goodwin, M. H, (1990), He-caid-she-said. Bloomington: Indiana
University Press.

Graham. S. (Spring, 1994). Motivation in African Americans.
Review of Educational Research, 64 (1) 55-117.

Green, L. (1995). Study of verb classes in African American
English. Linguistics and Education. 7 (1), 65-80.

Hall. R. A. (1966). Pidgin and creole languages. Ithaca: Cornell
University Press.

Hall. W. S. & Freedle, R. O. (1975). Culture and language: The
black American experience. Washington, D, C.: Hemisphere Publishing
Corporation.

Hall, W. S. & Guthrie, L. F. (1990). On the dialect question and
reading. (Tech. Rep. No. 121). Urbana: University of Illinois, (ERIC
Document Reproduction Service No. ED 169 522)

Halliday, M. (1978). Language as social scmiotic. Baltimore:
University Park Press.

Harris, R. (1996, December 31). Jackson blames media for
Ebonics flap. The San Diego Union-1ribune, p. Al.

Hayes, C. (1991). Language, meaning and knowledge:
Empowering developmental students to participate in the academy.
Journal of Reading, Research and Instruction, 30
89-99. ’
Heath, S.B. (1983). Ways with words. Cambridge: Cambridge

Press.
Heath, S. B., & Mangiola, L. (1991). Children of promice,
Washington, D. C. : National Education Association.

32



31

Heath, S. B., & Mclaughlin, M. (Eds.) (1993). Identity & inner
city youth: Beyond ethnicity and gender. New York: Teachers
College Press.

Herrnstein, R. & Murray, C. (1994). The bell curve. New York:
The Free Press.

Hess, R. D. & Shipman, V. C. (December, 1965). Early experience
and the socialization of cognitive modes of children. Child

Development, 36, 869-86.
Hewitt, R. (1986). White talk black talk: Inter-racial

iriendships and communication amongst adolescents. Cambridge:
Cambribge University Press.

Hilliard. A. (1980). Language, culture and assessment. Ann

Arbor, MI: Paper presented at the National Institute of Education
-Conference. (ERIC Document Reproduction Service No. ED191 973)

Hochel, S. (1982). Biack dialect and speaking: Teaching the
acquisition of oral standard English at the coiiege ievei. Louisvilie:
Paper presented at the Annual Meeting of the Speech Communication
Association. (ERIC Document Reproduction Service No. ED 224 074)

Holloway, J. E. & Voss, W. K. (1993). The African heritage of
American English. Bloomington: Indiana University Press.

Houston, S. H. (1975). A sociolinguistic consideration of the
black English of children in northern Florida In J. Dillard & J. Fishman
(Eds.), Perspectives on Black English. (pp.358-368). Paris: Mouton and
Company.

Hoyle, S. (1991). Children’s competence in the specialized
register of sportscasting. Child Language 18 435-450.

Integrated Learning Workshops. (1996). Guided reading:
Reading assessment for instructional planning.. Bothell, WA: The
Wright Group. ’

Joos, M. (1967). The five clocks. New York: Harcourt, Brace &
World, Inc.

Labov, W. (1972). Language in the inner city. Phiiadeiphia:
University of Pennsylvania Press.

Labov, W. & Harris, W. A. (1986). De facto segregation of black
and white vernacular. In D. Sankoff (Ed.). Diversity and Diachrony
(pp.1-24). Amsterdam: John Benjamins.

Lawton, D. (1968). Social class, language and education. New
“York: Schocken Books.

33



32

LeCompte, M. D. & Preissle, J. (1993). Ethnography and
qualitative design in educational research. San Diego: Harcourt Brace
Jovanovich.

Lee, C. (1995). A culturally based cognitive apprenticeship:
Teaching African American high school students skills in literacy
interpretation. Reading Research Journal, 30 (4), 608-631.

Lee, F. R. (1994, January 5). Lingering conflict in the schools:
Rlack dialect vs. standard speech. New York Times.

Lemke, J. (1995). Talking towers: making withs. Chicago, IL:
Paper presented at the Annual Meeting of the American Association
of Applied Linguistics. (ERIC Document Reproduction Services No. ED
384 513)

Lemoine, N. (March, 1992). Mainstream English mastery:
Serving the needs of African American students. San Diego: A paper
presented at a meeting of the Education Services Division.

Love, A. (1997, August 10). Black psychologists get lesson in
ebonics. The San Diego Union-Tribune, p. A-13.

Malmstrom, J. (1973). Language in society. Rochelle Park, N. J. :
Hayden Book Company, Inc.

Mays, L. (1977). Black children’s perception of the use of their
dialect. San Francisco: R & E Research Associates

Michaels, S. (1981). Sharing time: Children's narrative styles
and differential access to literacy. Language Society, 10, 423-442.

Moore, J. (1996, December 27). Should black English be seen as
a separate language? [Letter to the editor]. The San Diego
Union-Tribune, p. B-5.

Myers, P. (1987). Assessing the oral language and intervention
needs of students. Austin, Texas: Pro-Ed Publishers.

Patton; M. (1990). Qualitative evaluation and research methods.
Newbury Park, California: Sage Publications.

Perry, T. & Delpit, L. (Eds.). ( 1997, Fall). The real Ebonics
debate; Power, language and the education of African American
students. Rethinking Schools: An Urban Educational Journal, 12 (1),
2-36.

Pride, J. D. (1971). The social meaning of language. London:
Oxford University Press.

Pyle, A. (1997, January 19). 95th street school: Ebonics in real
life. The Los Angeles Times, n, A22,

Richardson, C. (1991). Habitual structures among blacks and
whites in the 1990s. American Speech, 66 (6), 292-302.

34



o
Q3

Rickford, J., & Rickford, A. (1995). Dialect readers revisited.

Linguistics and Education, 7 (2), 107-128.
Riessman, F. ( 1962). The culturally deprived child: A new

view. Programs for the Educationally Disadvantaged, (pp. 3-10).
Washington, D.C.: U.S. Department of Health Education and Welfare.

Riney, T. (1990). Linguistic controversies, VBE structures and
midwest attitudes. San Francisco: Paper presented at the Annual
meeting of the Teachers of English to Speakers of Other Languages.
(ERIC Document Reproduction Service No. ED 324 969)

Roberts, R. S. (1976). Black language: Difierent, deficient or
natural. Chicago, IL: Paper presented at the Annual International
Conference for Exceptional Children. (ERIC Document Reproduction
Service No. ED122 555)

Ross, R. (1997, January 29). Beyond Ebonics: Why black English
matters. Education Week, p.48.

Ryan, E. B. & Giles, A. (1982). Attitudes towards language
variety: Social and applied contexts. London: Edward Arnold
Publishers.

Schneider, E. (1989). American early black English. Tuscaloosa:
The University of Alabama Press. '

Schneider, G. (1973). The origins: English in Africa and early
America. In R. H. Bentley & S. D. Crawford (Eds.), Black language
reader (pp.37-44) Glenview, Illinois: Scott, Foresman and Company.

Seymour, D. Z. (1987, November). Black children, black speech.
Commonwealth.

Shade, B. J. (1987). Ecological correlates of the educative style
of Afro-American children. Journal Of Negro Education, 16, 1.

Shaklee, M. (1980). The rise of standard English. In T. Shopen,
& J. Williams, (Eds.), Standards and dialects in English (pp. 33-62).
Cambridge, Massachusetts: Winthrop Publishers.

Shaughnessy, M. P. (1977). Errors and expectations. New York:
Oxford University Press.

Shopen, T. & Williams, ]. (Eds.). (1980). Standards and Dialects
in English. Cambridge, Massachusetts: Winthrop Publishers.

Shuy, R. (Ed.). (1964). Social dialects and language learning.
Champaign, IL: National Council of Teachers of English.

Shuy, R. (Ed.). (1969). A sociolinguistic description of Detroit
Negro Speech. Washington, D. C.: Center for Applied Linguistics.




Shuy, R. (1970). Subjective judgments in sociolinguistic
analysis. In J. E. Alatis (Ed.). Report of the twentieth annual
roundtable meeting on linguijstic and language studies. Washington,
D. C.: Georgetown University Press.

Smith, E. A. (1993). The black child in the schools: Ebonics
and its implications for the transformation of American education. In
A. Darder (Ed.). Bilingual studies in education: The struggle for
educational justice (pp. 58-77). Claremont, California: Institute for
Education in Transformation.

Smith, L. R. (1980). Nonstandard English and student academic
achievement in mathematics. (ERIC Document Reproduction Service
No.ED187565)

Smitherman, G. (1977). Talkin and testifvin. Detroit: Wayne
State University Press.

Smitherman, G. (1994). Black English, diverging or
converging?: The view from the national assessment of educational
progress. Language and Education, 6 (1), 47-60.

Smitherman, G. (1994). Black talk. New York: Houghton Mifflin
Company.

Steele, S. (1997, January 29). Indoctrination isn't teaching.
Education Week, p. 48.

Steffensen, M. (1981, February). Black English vernacular and
reading comprehension: A cloze study of third, sixth and ninth
graders. Technical Report No. 199. (ERIC Documentation Reproduction
Service No. ED199 668)

Stewart. W. A. (1971). Facts and issues concerning black
dialect. English Record, 21 (4), 121-135. (ERIC Documentation
Reproduction Service No. ED 053 125)

Stockman, 1., Vaughn-Cooke, F. B. Wolfram, W. (1982)._A
development study of black Englich- Phace I, (Final Report No.
NIE-G-80-0135). Washington, D.C.: Center for Applied Linguistics.
(ERIC Documentation Reproduction Service No. ED 245 555)

Stoller, P. (Ed.). (1975). Black American English: Its background
and its usage in the schools and in literature. New York: Dell
Publishing. _

Tate, D. & Edwards, P. (1992). The culturally/linguistically
diverse child. (ERIC Document Reproduction Service No. ED 341049).

Taylor, O. (1969). An introduction to the historical

development of black English: Some implications for American
education. (ERIC Document Reproduction Service No. ED 035 863)

36



35

Taylor, O. (1987). Cross-cultural communications: An essential
dimension of effective education. Washington, D. C.: Mid-Atlantic
Center for Racial Equality. (ERIC Document Reproduction Service No.
ED 293 786) :

Terrebonne, M. (1977). Black English vernacular in the writing
of voung adults. (ERIC Document Reproduction Service No.

ED114 835)

Traugott, E. C. (1976). Pidgins, creoles and the origins of
vernacular black English, In D. S. Harrison & Trabasso (Eds.), Black
English: A seminar. (pp. 57-94) Hillsdale, New Jersey: Lawrence
Erlbaum, Publishers.

The Ann Arbor decision: Memorandum, opninion, and order and
the educational plan. (ERIC Document Reproduction Service No. ED
273140)

Turner, L. (1949). Africanisms in the Gullah dialect. Chicago:
University of Chicago Press.

Van Keulen, J. E. , Weddington, G. T., & DeBose, C. E. (1998).
Speech, language, learning and the African American child. Boston:
Allyn and Bacon.

Van Manen, M. (1990). Researching Lived Experience. New
York: State University of New York Press.

Vygotsky, L. S. (1962). Thought and language. Cambridge: MIT
Press.

Walker, L. (1996). Ebonics in education is just what African
Americans don"t need. The Boule' Journal, 60 (4), 18.

Wallace, S. (1970). Bahamian Scene. USA.

Washington, J. & Craig, H. (1994). Dialectal forms during
discourse of poor, urban, African American preschoolers, Journal of
Speech and Hearing Research, 37, 8§16-823.

Williams, S. (1987). The politics of the black child’s language: a
study of attitudes in school and society. In W. A. Van Horne &
Thomas Tonnesen (Eds.), Ethnicity and education (pp. 161-181),
Madison: University of Wisconsin System Institute on Race and
Ethnicity.

Williamson, J. (1971). A look at black English. Crisis. 78,
169-72.




36

Wolfram, W. (1979). Speech, pathology, and dialect differences.
Arlington: Center for Applies Linguistics.

Wolfram, W. & Christian, D. (1989). Dialects and education:
Issues and answers. Englewood Cliffs, N.].: Prentice Hall Regents.

Woodson C. G. (1990). The mis-education of the Negro.
Washington, D. C.: African World Press.

Wyatt, T. (1995). Language development in African American
English child speech. Linguistics and Education, 7 (1),

7-22.

Yeltin, D. (1980, November). The black English controversy:
Implications of the Ann Arbor case. Journal of Reading, 24 (2).,
152-156.

Zimet, S. (1978). Dispelling myths and examining strategies in
teaching non-standard dialect speakers to read. Northampton,
England: A paper presented at the Annual Meeting of the United
Kingdom Reading Association. (ERIC Document Reproduction Service
No. ED 176 859)

38



O

ERIC

Aruitoxt provided by Eic:

§ : Y.o5. DEPARTMENT OF EDUCATION
Officé of Educational Research and Improvement (OERI)
Edicdtional Resources Information Center (ERIC)

. REPRODUCTION RELEASE S LibsS6H

(Specific Document)

I. DOCUMENT IDENTIFICATION:

i D00 Tl Speskes! N By awivastion o Lanaua
fﬁg’r’\f‘:\e‘% % Wi A SR ANy Blagk '\E_\emenM \&éegngs

pel fnw V\OOY‘Q. mbpﬁblication Date: \0\0\8

Corporate Source:

II.REPRODUCTION RELEASE: e

In order to disseminate as widely as possible timely and significant
materials of interest'to the educational community, documents announced in -
the monthly abstract journal of the ERIC system, Resources in Education e
(RIE), are usually made available to users in' microfiche, reproduced paper :
copy, and electronic/optical media, and sold through the ERIC Document
Reproduction Service (EDRS) or other ERIC vendors. Credit ik given to the
source of each document, and, if reproduction release is granted, one of the
following notices is affixed to the document.

If permission is gfanted to reproduce the identified document, please
CHECK ONE of the following options and sign the release below. .

‘//’ Check here for Level 1 Release, permitting reproduction and
dissemination in microfiche and other ERIC archival media (e.g. electronic)
and paper copy.

or

Check here for Level 2a release, permitting reproduction and
dissemination in microfiche and in electronic media for ERIC archival . .
collection subscribers only.

~

or

Check here for Level 2B release, permitting. reproduction and
dissemination in microfiche only.

Documents will be processed as indicated provided reproduction quality
permits. If permission to reproduce is granted, but neither box is checked,
documents will be processed at Level 1. '

Sign Here, Please %\)&XJ %NN\I\’\) \W\D\,

I hereby grant to the Educational Resources Information Center (ERIC)
nonexclusive permission to reproduce this document as indicated above.
Reproduction from the ERIC microfiche or electronic media by persons
other than ERIC employees and its system contractors requires permission
from the copyright holder. Exception is made for non-profit reproduction
by libraries and other service agencies to satisfy information needs of
educators in response to discrete inquiries.

signature:%\yo&\, m m&m_ Position: ?‘{"\T\QQQQ\ -
Printed Name: Q\XQ\ %‘(\(\ ?\BQ e Organization:%Q"\ %\Q“-&B QS\\& &\(\BQ.\S
Address: log}\ C.\\Db\ O Rd‘\ %Q“ B\‘Qﬁb Telephone . . .

Number: ( ) ~ ARG 2L \Le

um. ‘O\o\ &85 gq\o\ Date: \\lf‘) \ b\q

E’““ild\,\g\m@ saco e Kicq, Us

address:

III. DOCUMENT AVAILABILITY INFORMATION (FROM NON~ERIC SOURCE}):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC )
to cite the availability of this document from another source, please '
provide the following information regarding the availability of the
document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should

[Ty



T ST also be aware that ERIC selection criteria are significantly more stringent
for documents which cannot be made available through EDRS).

Publisher/Distributor:

Address:
- Price Per Copy: Quantity Price:
IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER: /
If the right to grant a reproduction release is held by someone other 7’

than the addressee, please provide the appropriate name and address: .

.Name:

Address:

K V.WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:

ERIC Acquisitions -
ERIC Clearinghouse on Reading, English, and Communication
Indiana University

) ‘Smith -Research Center, Suite 150

\ Bloomington, IN 47408

(800) 759-4723
(812) 855-5847
ericcs@indiana.edu

r-

O

LRIC



